The Voice in the Middle

Using film to develop meaningful voice and influence in
your school and its surrounding community
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FOREWORD
“CapeUK are a catalyst for change, supporting others to
achieve remarkable outcomes. We build and share
knowledge in a spirit of generosity and openness.”
Pat Cochrane, Chief Executive, CapeUK
CapeUK’s mission is to prepare children to face the future
with creativity and self-belief.
Since 1997 CapeUK (now known as IVE) has been an
enterprising creative research and development
organisation. CapeUK is rooted in outstanding practice on
the ground in Yorkshire and the North West, but also have a
national and international reach, collaborating with others
who share the vision from around the world.
Creativity is a core human capacity which can be developed
and nurtured in all areas of life. Through developing
programmes and working in partnership with others,
CapeUK ensure that children have the opportunity to
develop as creative human beings, actively engaged in
shaping their lives and the communities around them.

The Voice in the Middle (VIM) Project is part of
IVE’s diverse range of work and aims to highlight the
importance of pupil voice and influence work in schools,
supporting staff to plan and deliver projects alongside
young people to develop meaningful and influential
consultations and future strategy development.

“When the pebble of ‘asking’ children and young people is
dropped in the pond, how do the ripples that go out and those
that wash back, affect what actually happens for them?”
Dave Tomalin, Project Lead, Lippy People
Lippy People are a social business established to create and
facilitate opportunities for voice, influence and involvement
within civil society. The company specialises in using
filmmaking and social media distribution as a means to fulfil
these social goals and primarily collaborates with people
who, for whatever reason, feel marginalised,
disenfranchised or ignored within the decision making
processes that affect them.

The Voice in the Middle (VIM) partnership exemplifies
Lippy People’s work as it enables multiple stakeholders to
share their experience about their school and their
communities in order to make a positive impact. The Voice
in the Middle partnership also supports decision makers to
make better decisions by drawing on a wide spectrum of
experience and ideas.

“This is a very
practical resource
drawn from
experience in real
schools and real
communities.

We hope it will
support you in
your voice and
influence
journey.”
Pat Cochrane, Chief Executive, CapeUK
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THE VIM PILOT PROJECT IN DELIVERY
The pilot project involved a partnership between
CapeUK (now known as IVE), Lippy People, and nine
schools from
West and South Yorkshire and was funded by Creative
Partnerships.1
The project explored:
• How voice and influence work with young people can be
meaningful and effective
• How voice and influence work can be embraced and
supported by the adults who work with young people.
CapeUK and Lippy People, working as external facilitators,
supported schools to:
• Develop an individual enquiry question, based on their own
interests, observations and school development needs
• Develop a project that would effectively explore their area
of enquiry
• Involve key stakeholders from the local community and
council to ensure the widest forum for exchange of
conversations
• Produce a ten minute documentary film with their young
people which provided:
- A means to accessing the real views and ideas of young people
- A means to work more widely in the school and community
- An advocacy tool
- A tangible reference point to measure future impact
• Share their thinking and progress throughout and beyond the
project, collectively reflecting upon and analysing the findings
for wider dissemination
• Develop a sustainable strategy for the development of voice
and influence as a school priority.
1. The Creative Partnerships national programme brought creative workers into schools to work with teachers to inspire young people and help them learn.

“[We only get to decide on if we have] soap
dispensers instead of small bars of soap!”
Pupil, Ilkley Grammar School
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WHAT DID VIM ACHIEVE IN SCHOOLS?
Participating school staff involved in the VIM project agreed
that this work:
• Explored a more holistic, creative and collaborative
approach to voice and influence work that a traditional
school consultation model might miss
• Developed media literacy for all participants
• Gave young people a real sense of what interests and drives
them in their learning and wider school and surrounding
community
• Enabled young people to see tangible impacts implemented
from their project involvement
• Allowed participants (young people and teachers)
ownership of and a passion for their own learning and
professional development
• Provided opportunities to work with talented and
experienced external creative facilitators
• Provided a chance for school staff to share
outcomes,thinking and research with other schools across
Yorkshire
• Gave schools and young people greater connections with
and considerations for their wider local communities.

“It’s a real exploration of pupil’s needs – if they are
happier, working is better, achievement is greater.”
Teacher, Copthorne Primary School
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WHY LISTEN TO YOUTH AND COMMUNITY VOICES?
Active Participation

Local Businesses and Community Engagement

It may seem obvious but encouraging young people to take
a lead in developing their own learning is not an added
extra: The idea of active, participating and independent
learners, whose ideas and views are valued, has been
central to the aims of the National Curriculum over the past
few years.

There has been extensive research and consultation with
employers who feel that many young people today are
leaving school and University without the skills and
attitudes they need for work and life. 2 Local community
employers were interviewed by young people as part of the
VIM pilot project and many talked about the need for active
participation and engagement in decision making within the
workplace as key skills.

At the same time in the current climate of educational
reform and changes in government policy it remains unclear
whether voice and influence work will remain an explicit
area for development within the curriculum. Many of the
schools we have worked with feel that there is an
assumption that voice and influence has been effectively
integrated into teaching and learning across the education
sector. The reality does not always confirm this and
suggests much further support is needed to develop best
practice in this area.

The VIM pilot project also provided opportunities for young
people to engage and develop dialogue with their peers,
policy makers, civil society leaders, parents and teachers.
National research suggests that community and civic
participation can support community and social cohesion
on a wider scale which directly relates to what the
government is currently terming the Big Society. 3

2. Economics Business and Enterprise Education, report from Ofsted, 2011. UK Commission for Employment and Skills, National Employer Skills Survey for England, 2009.
3. The Big Society is about helping people to come together to improve their own lives.
See http://www.cabinetoffice.gov.uk/big-society (accessed 3/8/11)

Effective voice and influence work can be a
powerful force of change enhancing
achievement, attainment and well being, and
developing key skills for learning and life for
young people and school staff.
“It used to be the teacher at the front being
dominant, now there is more discussion. It’s
the same at work, now there’s more
discussion and we ask employees

‘how can we do this, how can we develop?’”
Local Employer, Warburtons Bakery
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THE CHALLENGE OF LISTENING
The range of voice and influence practice we see in schools
today is huge and even more of a mixed picture is revealed
if young people themselves are asked about whether and
how they are involved in decision making in school.
Voice and influence work in school often becomes limited
to minor consultations with pupils or student councils.
These consultations frequently focus on practical
arrangements such as school uniform or after school
activities etc. Approaches such as these can leave many
voices and views unheard in important whole school
development areas. The development of sustainable and
embedded voice and influence opportunities enable
schools to extend their practice and ask for ideas from
young people to help find ways of modelling more
democratic and inclusive systems. Quality voice and
influence development in schools can:
• Lead to changes in current strategies and provide
opportunities for collaborative curriculum planning
between teachers and pupils
• Impact on and enhance a variety of important whole
school issues including a school’s relationship with its
local community and key policy and decision makers.
How Do We Listen?
Asking young people and communities what they want and
think can inevitably lead to difficult questions and issues
being raised.

In-house strategies can be successful, but it is difficult to
ensure a creative and objective approach to questioning
and listening to young people that really builds on their
interests and needs from the start. Having a true and deep
dialogue about the real issues your young people want to
speak out about and influence can be a challenge for school
staff.
The External Facilitator
So what does an external facilitator bring to this process?
• External facilitators are agenda-free, and non-biased in
relation to the school community. This creates a platform
where all parties involved can speak freely about their
opinion
• The use of an external facilitator versed in constructive
and open questioning enables outcomes to remain true
to the project enquiry
• External facilitation provides an objective overview of
different groups involved in the consultation process
• External facilitators can lead quality reflection and project
development between these groups and evaluate
challenges and successes
• Post project delivery, external facilitators can effectively
develop sustainable strategies and support dissemination
of findings and the development of voice and influence as
a school priority, including Continuing Professional
Development (CPD) and model development for future
voice and influence work.

How do we get from young people saying
what they think a staff member wants to hear,
to them saying what they really think,
consequence free?
“Children today are the adults of tomorrow…
they need to be aware of what’s happening
around their school and in the community.”
Member of the Public, Ilkley
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THE VOICE IN THE MIDDLE MODEL
– HOW COULD IT WORK FOR YOU?
Establish the Basis of your Enquiry
• Work alongside IVE (formally known as CapeUK) to
identify a specific area of enquiry within your school
• Refine the enquiry question and plan delivery of the
investigation between staff, young people and
community participants alongside IVE and Lippy People.
Plan and Schedule
• An initial day filming with Lippy People to explore young
people’s responses to their learning and/or their school,
also considering their views on current voice and
influence within the context of the enquiry question.
• Further investigation focus and content planning
between school staff and young people supported by IVE
and Lippy People.
Develop Skills – Film and Edit
• Young person led filming with Lippy People within the
school and community, including key decision makers,
again shaped by the enquiry question
• A series of collaborative editorial meetings between
school staff, young people and Lippy People where films
are signed off by school.
Reflect and Evaluate
• A reflection session facilitated by IVE alongside Lippy
People with young people, school staff, community
members and strategic decision makers. This session
uses the film as a stimulus for discussion and future
planning.
• Evaluative interviews with IVE, documenting the
experiences of school staff, young people and other
partners throughout the project.

Disseminate
• Post Project development with IVE – This will be bespoke
to each school focusing on sustainability and
dissemination in Senior Leadership Team (SLT) and
throughout the school community. It may involve: a local
school event, plans for future projects, action planning
related to project findings, strategy development to
disseminate to SLT and wider staff or staff Continuing
Professional Developement (CPD).
Outcomes
• Produce a quality 10 minute film exploring the school
enquiry focused on voice and influence. This provides
stimulation for future dialogue and is an advocacy tool
that can be used internally or as a platform for wider
community involvement. It also provides a useful tool
against which future change can be measured
• Develop a model to support the dissemination of project
outcomes related to the school voice and influence
enquiry
• Develop sustainable strategies for the continuation of
voice and influence as a school priority
• Develop young people’s citizenship skills related to their
engagement with society
• Develop young people’s understanding of the direct
impact they can have through enquiry.
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SPHERES OF INFLUENCE
The VIM model explores the school’s enquiry question from
four stakeholder perspectives (see below):
• The young person at the heart of the enquiry
• The internal world of the school including school staff,
head teachers and school governors
• The external world of the school including parents,
community or faith leaders, employers and local citizens
• The decision makers including MPs or local councillors,
policy directors, educational strategists and heads of
local authorities.

The model recognises that schools sit at the heart of
societal, as well as young people’s development. It
recognises that the wider society also contains knowledge
that can guide young people’s development towards
becoming socially contributing and motivated adults. The
model structure therefore supports a voice and influence
dialogue between all of these circles of influence, from the
inside out and outside in.
The model relies on an individual catalyst (usually a
member of school staff) who is committed and has the
capacity to develop links between, and provide for a
discussion between, young people, school staff, the wider
community and decision makers.

DEVELOPING A PRACTICE OF ENQUIRY
The project encouraged participating staff to model an
enquiry-based approach to their project. Enquiry-based
learning can be defined as active (often collaborative), selfdirected learning through engagement with real, relevant
and meaningful problems and issues faced within the
researcher’s own professional practice. It involves
investigating that area of interest in order to find out more,
understand it better and construct new knowledge and
practice as a result.
Starting with an enquiry question, the researchers’
(participating staff) work through a continuous process
following these stages:
Further information and support around enquiry-based
practice can be found within the Enquire series of
publications on the IVE website.4
4. Economics Business and Enterprise Education, report from Ofsted, 2011. UK
Commission for Employment and Skills, National Employer Skills Survey for
England, 2009.

SCHOOL PROJECTS IN CONTEXT
“Outside I felt free, I felt good making things out of
nature. I could be me and say just what I wanted to
and everybody listened.”
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Pupil, Abbey Special School
Analysis of the films and interviews with participants
revealed four core areas for the development of voice and
influence work:
•
•
•
•

School Councils
Community participation and involvement
Spaces for learning
Collaborative curriculum planning

The following case studies are just some of the examples of
work within the project.

School Councils
Ilkley Grammar School
Enquiry: How far can students be involved in genuine
decision making in shaping the future of their school
community?
The Ilkley Grammar School project unpicked the thoughts
and perceptions of staff and young people towards an
already existent forum for pupil voice, the school council,
through their film. The school had been on the brink of
signing off a Building Schools for the Future (BSF) build
when the project was cancelled. Young people had been
intensively involved in co-constructing the vision for the
BSF build and were disappointed and frustrated that all
their hard work had come to nothing and that their views
had been discounted by the government reform. The
resulting film is revealing and challenging for the school
and staff with some contradictory thoughts from both
about the validity and effectiveness of the school council.
However, the Head teacher and staff are convinced that
this is just the start of a process to remedy some of the
issues raised.

“What the film has given us is a point of
reference – this is just the beginning. It’s
not just about ideas but what you are
going to do.”
Head teacher, Ilkley Grammar School
Community Participation and Involvement
Earlsheaton Technology College Enquiry: How can young
people’s voice and influence impact on the school and
the wider society?
The Community Development Worker (CDW) based at
Earlsheaton Technology College led this project. She is
based within the school but has a unique role with a
particular focus on community links that can expand whole
school development through an external sphere of
influence and networks.
The CDW worked alongside Involving Young Citizens Equally
(IYCE) who work locally to give young people a voice. They
focused on a group of young carers at the school and
assisted them in identifying what support they needed in
school for their additional needs based on their caring

responsibilities at home. As a result the young carers
developed a Young Carers Card that describes their
responsibilities and that can be shown to staff when they
need special consideration or support.
The film explores the process and experiences of:
• The group of young carers in taking their card idea
forward and gathering support from key stakeholders
within Kirklees Council
• Other young people and adults and their perceptions of
voice and influence within their school and local
community often revealing disparity between school
staff, adults and young people’s views and knowledge.
The young carers involved in the project now have
recognition, not only within the school but locally and
regionally. The young carers card has been taken on by

secondary schools across Kirklees and will hopefully be
adopted across Yorkshire and The Humber.
Young people across the school are now much keener to
get involved with other projects and the CDW has reflected
on her own influence within the wider school. The Senior
Management team at school is now reviewing
communication systems within school due to some of the
questions that have arisen during the project including the
importance of the role of the CDW.

“As an adult I can’t remember when I’ve
influenced something that is Yorkshire and
Humber wide. So that must be seen as a
major achievement.”
Community Development Worker,
Earlsheaton Technology College
“[The project] allowed them [young people] to be
expressive about their home backgrounds and that
helped me understand the way the children think
about life…the video was really powerful, it
brought to light problems that they have to face
before they even get into school.”
Inclusion Coordinator,
Worsbrough Common Primary School
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Worsbrough Common Primary School
Enquiry: How can pupil voice be harnessed to engage the
wider community?
The school wanted to have stronger links with the community
and felt that it should be seen as a community resource. It
became clear early on in the process that the young people
were not aware of the local council or of its responsibilities to
listen to their views. The film documents the process taken by
the young people in making their thoughts, worries and
concerns about their communities heard by a range of
stakeholders including: parents, members of the local
community, the police, local authority decision makers
(including the Director of Children’s Services) and teachers
through a variety of media including young people led
presentations and letters. This was a very revealing film for all
involved exposing some real issues and challenges that young
people face within their community.
As a result of the project systems are in place to ensure all
teachers go out on home visits. The Director of Children’s
Services has since written a personal letter to every young
person from the school and there are plans for a new
website so that all young people in Barnsley have a safe
space where they can express their opinions and thoughts
to the council.
Spaces for Learning
Tuel Lane Infants School
Enquiry: What happens if children are given the opportunity to shape their learning environment?
Tuel Lane staff chose to explore how the environment can affect learning and how young people can positively influence the
design of the spaces they work within.
Following classroom observations it was clear that the space was not working well for the teacher or the young people. The
teacher was backed in a corner by the young people and there were several who found it hard to engage with sitting down
learning activities such as reading and writing. The film reveals how the young people and their teacher went on a journey
to investigate space and learning. Together they have learnt how environment affects learning by experimenting with their
classroom in a number of different formations and seeing which works best for them. They have also visited other
classrooms in other schools, interviewed the young people, gathered ideas that they liked about other spaces and applied
them to their own learning environment including creating a pupil voice board in the classroom which they call ‘tips for the
teacher’.
With their new classroom design they can incorporate seated activities with the flexibility around practical activities, which
helps them to stay focused. As a result the behaviour in the classroom is generally better and different learning styles area
catered for.

“Now the teacher and the children both share
the classroom and it works for everyone. The
children didn’t believe the extent to which they
could change the classroom. They took
everything out and then put it all back together
very meticulously.”
Dave Tomalin, Lippy People
Collaborative Curriculum Planning
Abbey Special School
Enquiry: If we place creativity and connection with the
natural environment at the heart of learning, what impact
does this have on the learner and their future?
The staff at Abbey Special School undertook a deep
exploration of well-established child-led learning practice at
the school. The film shows how the project lead at the
school used the outdoor environment as a sensory stimulus
for young people aged 9 to 13 with Statements of Special
Educational Needs ranging from
Complex Learning Difficulties to Autistic Spectrum Disorders
and Gross Global Delay. Using their interest in the natural
environment as a starting point she developed whole
programmes of learning for the group in order to unlock
each individual’s potential. They worked with young people
from three local schools – one Moderate Learning
Difficulties (MLD) school, one mainstream school and one
Severe Learning Difficulties (SLD) school – on collaborative
projects that enabled all young people to develop subject
knowledge across the curriculum as well as their own and
each other’s confidence, sense of self-worth and
communication skills.
This enquiry has reinforced philosophies and consolidated
the practice of the lead teacher at the school and given
many of the young people future skills for life. The
development of the film has been supported by the Head
teacher who is committed to rolling out this way of working
across the whole school.

“The quality of the social
and rich learning
experience was there
for all to see.”
Teacher,
Abbey Special School

Flanshaw St Michaels Primary School Enquiry: How can
pupils have a real voice in shaping their learning?
At Flanshaw St Michaels School staff and young people
explored the relevance, nature and value of learning. After
some initial planning staff at the school started to question
whether they were actually equipping young people with
the right skills to enable them to succeed in the future.
Through the process of filming discussions with young
people and parents, the lead teacher and Lippy films
planned a wider programme to support young people in
understanding how they learn best and how to transfer the
skills to other areas of learning. The teacher and young
people interviewed members of the community and a local
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employer about which skills they looked for in employees.
This gave the teacher the confidence to research different
educational philosophies with the aim of making the
learning memorable. As a result the class together explored
their learning through Guy Claxton’s approach to the
development of Learning Muscles: Resilience,
Resourcefulness, Reciprocity and Reflectiveness.
Resilient Rhino:
‘You concentrate on the learning’
‘Never give up’
‘Locked on the learning’
‘Never listen to distractions’

“It’s definitely not just playing”
“[We] use our imaginative side”
“Problem solving is the funnest bit”
“[You] use your actual mind”
As a consequence of this work the lead teacher in this
project decided to take it a step further and co-construct
her planning of the curriculum with her class. The film
follows this process. The young people now have more
ownership of, and interest in, their learning and the whole
school is taking a week in the summer term to plan for half
the year’s curriculum.

Resourceful Rat:
‘Does things in different ways’
‘Makes stuff’
‘Finds ways of doing things’
Reciprocity Rabit:
‘Working with others’
‘Listening and understanding’
Reflective Roadrunner:
‘Looks back on your learning’
‘Thinks what he's done’
‘Otherwise you forget’
http://www.guyclaxton.com/blp.htm
The school is now committed to roll out these ideas across
the whole school.
Barnburgh School
Enquiry: How far can children with an existing pupil voice,
further impact their own learning?
The HighScope approach to learning (see
http://highscope.org) is adopted throughout Barnburgh
Primary School. Independent time is a key component of
this approach which is firmly established in each year
group. Allocated curriculum time is used by children to
plan, carry out (do) and review their own ideas for learning.
The enquiry focused on how the existing philosophy of
‘plan-do-review’ could be expanded to children being
involved in directly planning and shaping all other
curriculum areas.
The process was very successful and young people at the
school particularly valued their ‘independent time’:

Other Enquiry Questions
Copthorne Primary School
Enquiry: How do you improve children’s level of social
leadership through voice and influence?
Copthorne school wanted to bring together their school
community to look at conflict and conflict resolution. The
Year 4 pupils explored how better communication leads to
less conflict through interviews with peers, family,
community and faith leaders.
Oughtibridge Primary School
Enquiry: To what extent do children understand how they
can influence and guide their own learning through pupil
voice?
The staff at Oughtibridge school wanted to explore a childled learning approach to their curriculum to see whether
their pupils could really shape their own learning. Year 1
pupils at the school used the TASC wheel process to
develop investigative learning within a design and
technology context.

“I was really surprised at how the children understood
what we do. The planning idea worked really well. We
are now planning with each class, a full morning of
planning for the first term. We knew we had coconstruction for the independent time, but have now
used it for the rest of the curriculum.”
Teacher, Barnburgh Primary School
WHAT WAS THE IMPACT OF THE VIM MODEL?
“Trying something out for a few days could change the
experience and outcome for young people. It could
fail but rarely does and there are always some positive
outcomes.”
Dave Tomalin, Lippy People
The impact for individuals and organisations across all
projects were wide ranging and deep. But the greatest
evidence of impact is demonstrated by changes in practice
and policy at a whole school and local authority level. These
impacts can be seen across four underpinning themes:
School Councils
A student-led critical analysis of the nature and purpose of
the school council at Ilkley Grammar School has led staff to:
• Completely review systems to support voice and influence
work within the school
• A long-term commitment from the Head teacher for
decision making to become a ‘50:50’ process between
teachers and young people.

Community Participation and Involvement
As a result of the project at Worsbrough Common Primary
School where young people talked openly about the
challenges they face within their own community:
• Systems are now in place to ensure all teachers go out on
home visits to facilitate a greater understanding of their
young people’s lives
• The Director of Education at Barnsley Metropolitan
Borough Council wrote a personal letter to every young
person from the school
• There are now plans for a new website to ensure thatall
young people in Barnsley have a safe space where they
can express their opinions and thoughts directly to
council members.
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“[The project] allowed them [young people] to be
expressive about their home backgrounds and that
helped me understand the way the children think about
life…the video was really powerful, it brought to light
problems that they have to face before they even get
into school.”
Inclusion Coordinator,
Worsbrough Common Primary School
Spaces for Learning
Young people and staff at Tuel Lane Primary School
redesigned, reorganised and took joint ownership of and
responsibility for their classroom:
• As a result the teacher is much more confident and
satisfied with his own practice
• Young people’s focus and behaviour in the classroom have
improved.
Collaborative Curriculum Planning
Teachers at Barnburgh Primary School started with an
exploration of how the principles of ‘independent time’,
where young people learnt through creating their own
projects. The school has now transformed curriculum
planning and teaching practice across the whole school to
become a co-constructed process with young people.

“Now the teacher and the children both share the
classroom and it works for everyone. The children didn't
believe the extent to which they could change the
classroom. They took everything out and then put it all
back together very meticulously.”
Dave Tomalin, Lippy People
“...We are now planning with each class, a full morning of
planning for the first term. We knew we had coconstruction for their independent time, but have now
used it for the rest of the curriculum too.”
Teacher, Barnburgh Primary School
Learning Across the Programme
The collective involvement of all nine schools gave moral
support and permission for everyone to take risks and to
try one another’s approaches. Although we can’t, of
course, predict the long term effects of participation in this
project results showed:
• All schools were pushed to the edge of their comfort
zones and as a result achieved more than they had
expected
• In the majority of cases schools will be drawing from the
most effective aspects of the project to continue to drive
effective and meaningful voice and influence work in
their schools and communities
• Schools are working to change some of the systems and
process that were highlighted by young people within
the project
• Most of the school staff involved are now planning more
creatively and broadly and with the input of their young
people

• Staff believe that they themselves and the young people
involved will never forget the experience that they had
during the project
• There was leadership development at a range of levels,
from young people modelling community leadership, to
participating staff developing relationships with other
leaders and in some cases being given greater autonomy
and responsibility for their own planning and delivery.
Young People
Young people involved in the programme, (many who have
not been heard in their own communities and schools
before) have been given a voice, which has been listened
and responded to. In some cases this has meant:
• Significant changes to the way that they learn in school
and their involvement in decision making in school
• The development of new mechanisms for gathering
young people’s voice outside of school
• Changes in the way that young people perceive and are
perceived by their wider communities
• In general young people developed a more positive
attitude to learning and were more engaged during the
project delivery.
As such the wider project has supported young people to
make positive contributions to their own school and in
some cases communities.
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“It has given me leadership skills…before I would have
been in the background, but now I’m leading on it.”
Inclusion Coordinator,
Worsbrough Common Primary School
School Professionals
For several of the school professionals the impact of the
programme has been transformational in terms of practice
and personal development. They have all exposed themselves
and their schools to critical evaluation by their young people
and at times the journey has been challenging.
• Some school staff have discovered new ways of teaching
and learning
• Some have developed new relationships with their young
people
• Others have interrogated what they already knew in order
to reconnect, rationalise and reinforce their philosophies,
and in some cases, prove them to other colleagues.
For all of those involved there has been development of:
• Speaking and listening skills
• ICT skills
• Media Literacy and filmmaking

“Students have had their voice and it must be said that
some staff are finding some of what they say quite
threatening and challenging. The project has left us
unsettled – but that was the aim!”
Head teacher, Ilkley Grammar School

PROVOCATIONS TO GET YOU THINKING

Use these provocations to stimulate discussion between
staff before you embark on developing an enquiry
question.

• Is our school really the hub of the community?
Should it be? Does our community know all our staff?
• Do we understand what our social impact is or what it
should be?
• Do our young people know our Head teacher?
• Are we really giving young people a voice and allowing
them to influence policy and practice or are we still
shaping their learning?
• What happens when the young people’s voice isn’t
saying what we expected to hear?
• How do we truly embed voice and influence work and
not just pay lip service to it i.e. choosing the uniform
colour etc?
• How can we encourage school staff to be facilitators
and co-learners rather than directors?

• What happens if our young people are not interested in
making contributions through their opinions?
• What happens when what’s written in school policy or
what staff think is happening contradicts what young
people feel is happening?
• Inside and out – how do we make meaningful
connections between effective voice and influence work
happening through the extended schools programme
and curriculum delivery in school?
• What are the benefits and disadvantages of formal and
informal structures for voice and influence? Which is
the best approach for us?
• Are we all (staff and young people) constructive
questioners or just argumentative? How can we develop
constructive questioning?
• How do we support young people to develop
constructive and effective campaigns?

“Also, how much common sense the children had.
Their ideas backed up those of the experts even
though they hadn’t heard what the experts said.”
Dave Tomalin, Lippy People
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GETTING STARTED – KEY POINTS TO CONSIDER TO
ENSURE BEST PRACTICE IN DELIVERY

1.
Ideally commission an external facilitator versed
in constructive and open questioning with a good
understanding of voice and influence policy and practice.
Throughout the Vim project CapeUK (now known as IVE)
and Lippy People filled this role providing an agenda-free
non-biased, sustainable platform for the project to develop
from

2. Establish clear roles and responsibilities at the earliest
possible point
3. Consider which young people to work with carefully.
Several schools in the VIM project worked with those
young people who are often invisible in school and
whose voices are never heard. Working with an existing
group e.g. young carers is a good option if you are
addressing specific related needs.

4. Explore the areas that young people can really
influence – seek opportunities for small and large scale
developments
5. Develop your enquiry question through consultation
– Make it meaningful
– Use a provocation
– Work with all staff e.g. staff INSET
– Young people themselves can be part of this process
too
6. Involve parents, the wider community, council leaders
and other stakeholders at an early stage
7. Negotiate with students early on as to what the
ground rules should be and what can really be changed
8. Explore the possibilities for specific change – visit other

schools or organisations that demonstrate different or
good practice
Allow young people to develop their own ideas –
create safe spaces for collaborative experimentation,
discussion and reflection

“These children will
remember this project
for the rest of their lives”
9.

Deputy Head Teacher,
Ilkley Grammar

10. Reflect on what’s been learnt by everyone through the
process
11. Change the things that young people can and want to
influence or if no change can happen ensure young

people have clarity on why not
12. Review your enquiry, the impacts and further
questions that have arisen. Share the results widely
within school and with the wider community and
council leaders.
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LEARNING FROM EXPERIENCE
A SELECTION OF VOICE AND INFLUENCE TOP TIPS
“Teachers should inspire and ignite children… teachers
should be firelighters not pot fillers”
Teacher, Abbey Special School
In School
Do it genuinely as an open process that intends to put
changes in place based on contributions from young
people. Young people know when their ideas are being
shaped or manipulated.
“It’s just their [staff] ideas still…”
Young person, Ilkley Grammar School

new skills, knowledge and understanding through working
in a different way with their young people.
“[There is] so much to learn from the children.”
Teacher, Abbey Special School

Including teaching assistants in the process enriches the
project, supports relationship building with young people
and often provides a team member who lives within the
local community.
In some participating schools teaching assistants took
leading roles within the project
Start with what young people are interested in, what’s
important to them and what they are good at and use that
as a basis for designing the curriculum. Abbey Special
School worked with young people as individuals to really
understand their interests and needs before developing
their learning programmes/schemes of work.
Value young people’s expertise about their own lives
and learning and recognise and reward their
contributions by implementing ideas, changes and
developments that they suggest. “Making children feel
safe and valued is the key to success.”
Teacher, Abbey Special School
Consider yourself to be an equal learner in the process. All
participating staff in the VIM project felt they had gained

Start small but aim big. Explore your ideas through small
scale projects and build on the successful elements through
sharing and advocating widely within and beyond school.
Barnburgh primary school explored a collaborative
approach to curriculum planning with one class and are
now committed to using this approach across the whole
school.

Be prepared to take risks, examine challenging areas and
create space to dig deeper when you find something.
“Your creative practitioner should be someone who
‘scratches the sore’ and who can remain unbound by
systems in school.” Dave Tomalin, Lippy People

Young people often don’t know what the potential or the
options are to be able to make an informed choice so go
and visit other schools or places that demonstrate a range
of options.
Tuel Lane teachers and young people visited several
schools to see how other classrooms were arranged before
experimenting with their own classroom space.
Build in the involvement of local Member of Parliament or
other key advocates at an early stage to ensure that young
people will have a much wider audience and potentially a
larger sphere of influence. Earlsheaton Technology College
worked closely with
Councillor Mehboob Khan, Head of Kirklees Council

Developing External Partnerships
Work with an experienced creative practitioner who you
know will work effectively and respectfully with young
people, get them to open up without judging them and be a
mentor and role model for them.
All participating schools valued the creative ability of the
external facilitator role to build positive relationships with
young people and school staff.
Work with other schools bringing different young people
and staff together to support and mentor one another.
“Some of the most profound learning happened when we
did this.” Teacher, Abbey Special School

Investigate what roles and structures already exist within
the local authority to support voice and influence and
community development work. You could consider hosting
your local community development worker in school to
make immediate connections. Earlsheaton Technology
College connected with
Kirklees Youth Parliament through working with a local
Voice and Influence worker as well as through their own
Community Development Worker who was able to work
more extensively with outside agencies
Make time and space to explore, use and share academic
research and thinking around educational and teaching and
learning approaches. The lead teacher at Flanshaw St
Michaels School successfully researched and used Guy
Claxton’s theories around four Learning Muscles:
Resourcefulness, Reflection, Resilience and Reciprocity

is a social enterprise that is working to ensure
a more creative future for businesses, teachers, children

